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Competency Framework

What is Competency?

« A competency is a measurable set of attitudes, skills and
knowledge (ASK) that a person needs to perform a task
effectively.

« Several competencies are required for a job.

« Often used by employers to describe the desired
characteristics of graduates or their employees.

Competency = 0 -+ 9 + @

Source: Singapore Workforce Development Agency — Quality Assurance Division Develop
Competency-Based Assessment Plans Version 1.1 (14 October 2012)
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Competency Framework — ~

Competence describes the level of proficiency in applying
the set of attitudes, skills and knowledge to perform a task
effectively.

Specific occupational area of an

Job occupation
Function
Broad description of a competence
/Competency Units\j(cl)'; group of tasks or functions of a

Competency Elements Tasks performed in a function

What a job holder does in
completing a task effectively




Competency Framework
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CORE COMPETENCIES for the SPECIALTY OF CONTACT LENS PRACTICE 2011
The ability to manage the fitting and aftercare of contact lenses

Unit of Elements of Performance Criteria | Indicators
Competency | Competence
1.1.10btains relevant history and Asks appropriate questions 1o obtain a full history.
1.Communication | -1 The ability to information relating to general Employs appropriote strategies to understand the patient's needs by not intemupting and then
communicate health, medication, family history, | summarising to check understanding.
:f“ﬁvﬂv with '0 work, ifestyle and personal
g verse group o requirements,
The ability to patients with a range
communicate of optometric
effectively with conditions and needs | | ; 5 gjicits the detail and Employs an appropriate mix of questions to elicit information from patients, for example, open and
a relevance of any significant closed questions.
the patient and symoloms.
any other
cppropﬁote 1.1.3 Identifies and responds Establishes and maintains a good professional and clinical relationship with the patient to inspire trust
. . oppropriately to patients’ fears, and confidence,
person involvedin anxieties and concems about their | Recognises emotion in patients.
the care of the visual welfare, Explores patient concems and provides reassurance where appropriate, using explanations that are
paﬁenf with relevant 1o that patient.
English being the
primary language 1.2 The ability to 1.2.1 Understands the patient's Conveys expert knowledge in an informative and understandable way, for example, not using jargon.
impart information expectations and aspirations and Bxol ih hent - i GREaEs e levet of iRderiang
of G ToaRar WhIGH manages situations where these plores the patients expeciations and checks the level of understanding.
communication is appropriate to the cannot be met. Employs a patient-centred approach to understand the patient's perspective.
recipient Is able to empathise with and manage the patient's needs, resolving any problems to mutual
satisfaction.
1.2.2 Communicates with patients Makes effective use of body language 1o support explanation.
who have poor or non-verbal
communication skills, or those who Demonstrates awareness of our own bedy lenguage.
are confused, reficent or who Uses appropriate supporting materiol
might be misled.
1.2.3 Discusses with the patient an | Provides a lkayman's explanation of the ocular impact of a particular disease
understanding of systemic disease ol " teriol. | leafiet d 1 dift '
and its oculer impact. ifs freatment | Uses appropriate supporting material, for exgmplc. diagrams or leaflets, and uses a range of differen
and the possible ocular side effects explanations where required to avoid repetifion.
. . . of medication . ingitaticns, o efogin i vi < .
Source: https:/studylibnet/doc/18050014/unit-8t 88 PHH Sty SBISHE At ST e S St R 5 S FREREE cri...
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Learning Outcome Framework

Specific field of a discipline Study

Programme

Courses that make-up specific
field of the discipline Courses

Lessons that make-up the
syllabus of a course

Lessons
© Education Quality International

What a learner expected to
do or perform




P_Education Quality
Quality Education Quality Life

Learning Outcome Framewor

(thinking, knowledge)

Definition:

Evaluatmg Formutates new

Definition: structuros from eoxisting|
Analyzing Judges the valuo of | Knowledge and skifls.
Defl material for a given
efinition: purpose i
Applying Understands both the s‘f’z’:‘bﬁ’bs'
content and structure of | & truct
Definition: matorial Sample Verbs: x :’"‘5 .
; Uses loeming in ~aomes + doveps
Understanding P8 aTeng 41 new: + conciude v
and concroto situations| ga ot Verbs: By - generate
Definition: Migher level of « anatyze - interpret oo
N Grasps the meaning of inderatanding) « categorize * justify Ut
Remembering material « compare « solect
= (lowest lovel of « contrast -« support
Definition: understanding) Sample Verbs: o g‘;'"c:jwm
- - Remembers = apply « discriminale
e rtica iane ooy adiat <oty « dncrin
matenal. s‘mple Verbs: * demonstrate
« describe  Nustraty
- * prepare
& Progressive e s | o
N  define .o - use
3 « identity g ;
2 paraphrase
c * label « give example
8 - st - ranslate
S * name
2 . ol
Sample Learning Outcomes: Source: https://slideplayer.com/slide/14705643/

Identify information that is missing from the historical record of children from the
17" century.

Describe pathologic changes in terms of the colour, shape, size, texture, extent,
and distribution, using both common English words and pathologic terms, through
participation in a lab group discussion.

Apply an integrated and broad foundation in life sciences to problems in human
movement, physical activity, exercise and health.

Lesson

Program

Source: https://otl.uoguelph.ca/curricular-evaluation-assessment/learning-outcomes
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Competency vs Learning Outcome
Framework
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Higher Education Ecosystem

What is an ecosystem?

“An ecosystem is the set of living and non-living components

related to each other at a particular time in a specific space.”
Evans et al (1989)

Bronfenbrenner’s Ecological Systems Theory

Chronosystem

Urie Bronfenbrenner formulated the Changes OverTime
Ecological Systems Theory to explain how Socialand CoftralValues
social environments affect children’s Initeet Environment
development. The model organizes Mesosystem
contexts of development into five nested oA
levels of external influence: e
Microsystem, Mesosystem, Exosystem, .

Macrosystem and Chronosystem.

Source: What is Bronfenbrenner’s Ecological Systems Theory?. (2019,
May 3) The Psychok)gy Notes Headquarters_ (C) The Psychology Notes Headquarters https://www.PsychologyNotesHQ.com
https://www.psychologynoteshq.com/bronfenbrenner-ecological-theory/

12
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Higher Education Ecosystem

* A network of interdependent
organisations and people in a
specific environment with partly
shared perspectives, resources,
aspirations and directions.

* The higher education ecosystem
is dynamic and intricately related,
change in one element creates
change in the other elements and
the overall environment.

« The alignment of various elements e Change over time
|n the h|gher educat|on ecosystem Source: Adapted from Bronfenbrenner (1979[13]),
. . developed by the OECD Education 2030 team (OECD, 2020[12]).
towards achieving the purpose of
education is crucial.




Higher Education Ecosystem
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Table 2. The “new normal” in education

Features

Education system
Responsibility and
stakeholders
engagement

Approach to
effectiveness and to
quality of school
experience

Approach to
curriculum design and
learning progression

Focus of monitoring

Student assessment

Role of students

Traditional education system

An education system embodying the “new normal”

Education system is an independent entity

Decisions made based on a selected group of people
and thus they become held accountable and responsible
for the decisions made

Division of labour (Principals manage schools, teachers
teach, students listen to teachers and leamn)

Outcomes most valued (student performance, student
achievements are valued as indicators to evaluate

systems for accountability and for system improvement)
Focus on academic performance

Linear and standardized progression (the curriculum is
developed based on a standardised, linear leaming-
progression model)

Valuing accountability and compliance

Standardised testing

Learning by listening to directions of teachers with
emerging student autonomy

Education system is part of a larger eco-system
Decision-making and responsibilities shared among
stakeholders, including parents, employers, communities,
and students

Shared responsibility (everyone works together and
assumes responsibility for a student's education and
students also leam to be responsible for their own learning)
Valuing not only “outcomes” but also “process” (in
addition to student performance and student achievements,
students’ learning experiences are in and of itself recognised
as having intrinsic value)

Focus on not only academic performance but also on
holistic student well-being

Non-linear progression (recognising that each student
has his/her own learning path and is equipped with
different prior knowledge, skills and attitudes when he/she
starts school)

System accountability as well as system
improvements (e.g. continuous improvement through
frequent feedback at all levels)

Different types of assessments used for different
purposes

Active participant with both student agency and co-
agency in particular with teacher agency

Source: OECD Future of Education and Skills 2030
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OBE Ecosystem Framework

Outcomes

Integrated
Constructive
Alignment

Constructive
Alignment

OBE Framework
(Conventional)

Ecosystem Perspective

OBE Framework (Ecosystem)




WISER Outcomes
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SMART Outcomes » WISER Outcomes

specified and realistic.

Specific Concise, well-defined statements | Work of the |ELOs should be formulated
with active verb, object and future based on work of the future
context of what students will be that are 5 years ahead of
able to achieve or perform. time.

Measurable | Learning outcomes use active Integrated ELOs are vertically and
verbs that are measurable or constructive h(?rizontally constructively
observable through student alignment alllgned from ecosystem to
assessment. microsystem.

Attainable | The domain and level of learning | Significance | ELOs should be of
outcomes are realistic for & SMART significance that are based
students to achieve considering on real-life roles and written
the knowledge, skills & attitude, with the SMART principle
and resources. ©Education Quality International

Relevant The learning outcomes are Ecosystem |ELOs are formulated in
aligned with the expected perspective consideration of the contextual
outcomes of the programme and factors and stakeholders’
the needs of the stakeholders. needs in the ecosystem

Time The required time for students to | Real-world | ELOs, teaching & learning
achieve the learning outcomes is | Learning and student assessment are

related to the real world.




Ecosystem Curriculum Design

The system to design
curriculum requires both
outside-in (ecosystem) and
inside-out (microsystem)
approaches.

Ecosystem (outside-in and inside-out)

Change over time

Future-ready Curriculum (5 years ahead of today)
Source: Adapted from Bronfenbrenner (1979[13]), developed by the OECD Education 2030 team (OECD, 2020[12]).



Real-World Learning

What is real-world ——
learning? WELL IN SCHOOL, BUT
WHAT REALWORLD SXILLD |
DO YOU HAVE® 2\} .

"/

m
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The term ‘real world learning’ has been used to describe
long-term. experiential and applied learning (Rau et al., 2019;
Sharma et al., 2018). It has also been portrayed as
iInterdisciplinary and competence-based learning which can
equip students with applied knowledge and skills (e.qg.
problem-solving, decision-making and planning) to handle
real world challenges and to accomplish real world tasks
(Holley, 2009; Moore, 2011).

It aims to close the “theory-practice” gap and to develop
graduates’ work readiness by focusing on nurturing attributes
towards employability and lifelong learning.

Source: Applied Pedagogies for Higher Education Real World Learning and Innovation across the
Curriculum, Dawn A. Morley « Md Golam Jamil Editors
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Integrated Constructive Alignment

Vertical Alignment

Institution

Learning Outcomes
Programme

Horizontal
Alignment

Learning Experience

Assessment Tasks Teaching & Learning Activities

Constructive Alignment Constructive Alignment
(Microsystem) (Ecosystem)

Ecosystem constructive alignment is beyond the microsystem constructive
alignment and embraces an integrated (vertical and horizontal) constructive
alignment within and outside the programme and institution
with the ecosystem.
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Integrated Constructive Alignment

Ecosystem Level (Internal and External Contexts)

Institutional Level (Institutional Outcomes or GAs)
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Feedback, Monitoring & Measurement

Source: adapted from Higher Education Futures institute at the University of Birmingham The HEFi Learning Pearls
series is available at https://canvas.bham.ac.uk/courses/36288
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Source: Adapted from https://www.thenextevolution.com/2020/01/21/the-shifting-platform-conversation/



Local, National, Regional & Global Environments: PESTLE

QA Contexts: AQAF, AQRF, NQA, NQF, MRA, CTS etc.

f

\

Assessment & Evaluation
Student Assessment
Outputs, Outcomes &

Impact

Programme Evaluation

.

University’s Context
Vision, Mission & Educational Philosophy

i

\&

Graduate’s Outcomes & Impact
Graduate Attributes

Programme Educational Objectives

J

2

J

takeholders: Alumni, Employers, Industry, Government, Professional Bodies, Partners etc.

r

Programme Design & Development
Learning Outcomes
Integrated Curriculum
Structure and Content

Learning Environment & Resources
Work & Learning Spaces
Learning Technologies
Facilities & Infrastructure

\_ Environment, Health & Safety )

C

4 )

Learning & Teaching
Real-World Learning
Learning Activity Design
Active Learning
Lifelong Learning

(#A) |BUOREUI2IU| A31[END UOIEINPIER)

\~—

Educational Contexts: Fields of Study, Trends & Development,

Professions etc.




Ecosystem Contexts
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Ecosystem and

Stakeholders Purposes Methods Uses
Internal Stakeholders: Educational
« Students processes &
* Academic Staff learning
* Administrators experiences and
 Others the curriculum Graduate
External Stakeholders Attributes,
) : Surveys,
e Alumni Alignment of . : Programme
: Interviews, tracer :
« Employers emerging & future . Educational
) . studies, focus ..

» Higher Education workforce OUDS Objectives,

Authority demands & skills groups, Expected Learning

. L : consultations, data

* Professional/Accreditation | and the curriculum analvtics etc Outcomes,

Bodies/Experts vt ' Curriculum,
 Others Constructive
Environment Alianment of Alignment etc.
. PESTLE Contexts emerg.n 2 furre
 Educational Contexts ging utu

development and
* QA Contexts .
the curriculum _ _ _

« Others ©Education|Quality International
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Monitoring, Feedback & Validation
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Six socio-
economic
] zones :
> in Viet Nam ©

Number of Vietnam’s National Master Plan

locality
14 Green & Sustainable Development

Red River Delta region 11 Modern Industrial and Service Industries

North central coast Marine Economy
and central coast

DANANG Agro-forestry & Renewable Energy

Science, Technology, Innovation, High-Tech &
Finance

Agricultural Economic Center

(*Accorpling to the Government's ) Source:
VN[ KV N[ORSFIRGERENINE  https://hanoitimes.vn/vietham-launches-national-

Maebianiontie 202 120 0peiog master-plan-for-2021-2030-323495.html

Assembly for approval)




N atl onNna I C on te Xt Qe

Chart 1: Vietnam's economic outperformance likely to extend in the medium term

ASEAN-6: GDP growth

1990=100

1400 -
2007: JoinedWorld Trade

1987: Introductiorof Organization (WTO)

Foreign Investment . Vietnam

| Law
e 2023-2030: 7 #
1991: Form economic 5.6% 2
zones 1o encourage
1000 4 foreign investment > /7
1992: Signed . /

preferential trade
800 -+ agreement with
European Economic
Community

Average growth rate
(1990-2022): 6.8%

3

600 1994: Lifted trade 2 AS&N-éro.-emge

embargo with the US

”~
-
400 - 1995: Became a =
member of ASEAN &
ASEAN Free Trade
Area
200 A
O Yy 0800, 008 - §+K B 8.0:.8% K § Y4 K Ni.K -y 04008 F-K.0 0554 § X0 %
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Source: Oxford Economics

Source: https://www.oxfordeconomics.com/resource/the-miracle-growth-story-of-vietham-has-further-to-unfold/



. <
National Context

Vietnam long-term GDP outlook

USD billion
1400

1200
1000

800

600

400

o
o | -

2010 2025 2030 2035

Source: S&P Global Market inteligence
© 2023 S&P Global

Source: https://www.spglobal.com/marketintelligence/en/mi/research-analysis/vietnam-gdp-growth-improves-in-third-quarter-of-2023-oct23.html

28



qﬁ:::::;‘:::::x
International Context

We expect to see some other emerging markets take centre stage by 2050,
although this depends on long-term progress on structural reforms

, o
' .
i ? s Biggest fallers
1
i i ! (GDP at PPPs)
: i i
e = &
®---- @---- Ny e Nigeria |gemmn Australia Sigg Italy
12th
i i
i i
Biggest risers i E
(GDP at PPPs) \
=
The World in 2050: How will the global economic order change? February 2017

PwC 13




International Context
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| The World in 2050: 5 key messages

The world
economy

The world
economy could
more than
double in size by

2050, assuming
broadly growth-
friendly policies and
no global
catastrophes.

Shifts in
global
economic
power

The E7 could
account for
¢.50% of world
GDP by 2050, up
from 35% today.
Emerging
economies could be
six of the largest
seven economies in
the world by 2050

Drivers of
global growth

Emerging
economies will
drive global
growth.

Vietnam, India and
Bangladesh could
be three of the
fastest growing
larger economies
over this period.

The World in 2050: How will the global economic order change?

PwC

G OP»

Policy
implications

—

Business
implications

Rising incomes in
emerging markets
will open up great
opportunities for
businesses with
sufficiently
flexible and
patient strategies
for these fast
evolving markets.

February 2017
4
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1. Artificial intelligence

2. Alternative sources of finance

3. Augmented reality and virtual reality
4. New generations

5. Environmentalism

6. Targeted social media marketing

/. Remote working and remote learning
8. E-commerce

9. Agility

10. Value through purpose

Source: https://www.indeed.com/career-advice/career-development/business-trends
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World Mega Trends 2040

MnM TRENDS WHEEL

HUMAN
AUGMENTATION

NNOVATING TO ZERo

Fragrest os Paticem Augrmentes L
Baby Bent Econcmed 1ate = Voblty g ComeaNoas  Rastey/ Vewsd Shope Yemory
Ead ot Rise ot bhncs Greatae Dezt Solstom  gools l-(l‘nlu"‘”m Techaciogy Sty
Gt Shngiisess TS Dsueudiee wc.."‘""".“""‘b #s ~  Namcwsechy (o
Bade Gonte Thetagy
Pesh s Haling haran Varetng ngaieasi D

Shares obsty Noobwashe Soaul Commense

HORIZON 1: THE KNOWN
HORZON 2: THE SOMEWHAT KNOWN

Preason Mesons
ncluive Nealth. L GETQ~

HORIZON 3: THE UNKNOWN

FEYIHLWIN 40
NOLVT IVNOSH 34

Source: https://www.marketsandmarkets.com/blog/ICT/the-Mega-Trends-That-Will-Shape-our-Future-World



Artificial Intelligence (Al) V==

Exhibit 1

Al adoption worldwide has increased dramatically in the past year, after
years of little meaningful change.

Organizations that have adopted Al in at least 1 business function,’ % of respondents

Tala Ta'e
v (010

Adoption of Al

72
S

58

60 58 / . :
s b B e, B e R
a v

/ Use of generative Al /
/ 33

-
20
0— | I I ! T I I U
2017 2018 2019 2020 2021 2022 2023 0024

In 2017, the definition for Al adoption was using Al in a core part of the organzation’s business or at scale. In 2018 and 2019, the definition was embedding at

least 1Al capability in business proces products. Since 2020, the definition has been that the organization has adopted Al in at least 1 function
Source: McKinsey Global Survey on Al, 1,363 participants at all levels of the organization, Feb 22-Mar 5, 2024

McKinsey & Company



Artificial Intelligence (Al) 7=

Exhibit 3

Respondents most often report generative Al adoption in their marketing-
and-sales, product- and service-development, and IT functions.

Respondents’ organizations regularly using generative Al (gen Al), by function, % of respondents

34 23 1 16 16 13 12 8 74 6 4
Marketing IT Service Human Strategy and Manufacturing
and sales operations resources corporate finance

Product and/or Other corporate Software Risk Supply chain/

service development functions

engineering inventory management

Most commonly reported gen Al use cases within function, % of respondents

Marketing and sales

Product and/or service development

B o

Design development

B

Scientific literature and research review

B

Accelerated early simulation/testing

s

Content support for marketing strategy

I 5

Personalized marketing

| E

Sales lead identification and prioritization

IT

B

IT help desk chatbot

| R

Data management

Bs

IT help desk Al assistant’

'Eg, providing real-time assistance and script suggestions to help desk employees during human-to-human conversations.

Source: McKinsey Global Survey on Al, 1,363 participants at all levels of the organization, Feb 22—Mar 5, 2024

McKinsey & Company
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Exhibit 5

In most industries, organizations are about equally likely to invest more than 5 percent of
their digital budgets in generative Al and analytical Al.

Share of organization’s digital budget spent on generative Al,' % of respondents

s 16—-20%
_ - 1-16%
B <5%

wecia and telecommurications |61 7 [ RN
-
raancssmsses [
;
rotossionl sorvices NS 7 N N
professional services
and medical products

oo I €

Source: McKinsei & Compani
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Exhibit 10

Business functions are most often able to put their generative Al
capabilities to use within one to four months.

Time for organization to put generative Al capabilities to use, from project launch,’ % of respondents

34 <1 month
oT. B 1—-4 months
B 5-8 months
B >8 months

25

14

Marketing Strategy and Risk Human Product and/or
and sales corporate finance resources service development
34 38
26
18
10 i L i6. g2

Supply chain/ Manufacturing Software Service Other corporate
inventory engineering operations functions
management

'Question was asked only of respondents who said their organizations regularly use generative Al in the given business function. Respondents who said “don’t

know/not applicable” are not shown.
Source: McKinsey Global Survey on Al, 1,363 participants at all levels of the organization, Feb 22—Mar 5, 2024

McKinsey & Company




Vietham’s HE Master Plan ~ =

“Human resource development means inspiring breakthrough thinking and
innovation for the education sector, taking advantage of the Fourth Industry

developing and globally integrated world," said the Deputy PM.

The Ministry of Education and Training confirmed that the strategy’s goal
was to develop the Viethamese people comprehensively, maximising their
potential and creativity.

It will build an open, fair and equitable education system, serving lifelong
learning, moving towards standardisation, modernisation and international
integration.

By 2030, the country can reach the advanced level of the Asian region.

Source: https://viethamnews.vn/society/1652293/experts-give-opinions-on-education-development-strategy-to-2030.html



Emerging Economies

Economic
Pillar

Emerging
Domains

Digital Economy

Al, Data and Analytics
E-commerce and Digital
Marketing

Cyber Security and Risk
Cloud, Systems and
Infrastructure

Software Development
Technology Application and
Management

Green Economy

B
@) @@

Environmental and
Sustainability Management
Green Infrastructure and
Mobility

Energy, Resource Circularity
and Decarbonisation
Sustainable Finance

Care Economy

Person-centred Care
Collaboration with
Stakeholders
Teaching and Learning
Health and Wellness

@ Education Quality Ir iona
Quality Education Quality Life

Industry 4.0

o2
< &)
\\@ //

Advanced Manufacturing and
Supply

Industrial 10T, Robotics and
Automation

Product Innovation and
Quality Management
Additive Manufacturing,
Advanced Materials and
Processes

Examples of
Emerging
Skills

Data Protection
Management

Radio Frequency Engineering
Access Control Management
Computational Modelling
Data Storytelling and
Visualisation

Environmental Sustainability
Management

Energy Management and Audit
Green Building Strategy
Implementation

Sustainable Food Production
Design

Design Sustainability and Ethics
Management

Learning Experience Delivery
Change Management
Organisational Culture
Development

Coaching and Mentoring
Health Promotion

Additive Manufacturing
Predictive Maintenance
Automated Process Design
Product Design and
Development

Data and Information
Management

Source: https://www.myskillsfuture.gov.sg/content/portal/en/career-resources/career-resources/education-career-personal-development/skillsfuture-series.html#




PDCA of OBE

G). Identify gaps & areas
for improvement

11. Improve the
programme &
its curriculum

A
-

8. Measure ELOs
9. Evaluate programme

\_

and its curriculum

© Education Quality International

Ecosystem

@ Education Quality
Quality Education Quality Life

Collect ecosystem \
intelligence &
stakeholders’ needs
Translate needs into the
programme & its
curriculum
Validate the programme
& its curriculum

y

Plan resources

Acquire resources
Develop courses and
their syllabi

Deliver courses and
conduct assessmenj/




State of OBE
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Rubrics for Constructive Alignment Validation ©Education Quality International

and do not support the
CLOs.

Teaching methods are
passive and do not
encourage participation.

Assessment methods are
inappropriate to measure
learning.

Teaching methods and/or
assessment methods are
not aligned to achieve the
LLOs.

There is no lesson plan
to demonstrate the
achievement of the
LLOs.

support the CLOs.

Teaching methods are
somehow active and
encourage little or no
participation.

Assessment methods are
somehow appropriate to
measure learning.

Teaching methods and/or
assessment methods are
loosely aligned to
achieve the LLOs.

There is no or incomplete
lesson plan to
demonstrate the
achievement of the

LLOs.

support the CLOs.

Teaching methods are
active and engagingin
helping students to learn.

Variety of assessment
methods are used to
measure learning.

Both teaching methods
and assessment
methods are aligned to
achieve the LLOs.

There is a lesson plan to
demonstrate the
achievement of the
LLOs.

Degree of Level 1 Level 2 Level 3 Level 4
Alignment
Lesson LLOs are not SMART LLOs are SMART. They |LLOs are SMART. They |[LLOs are SMART. They

support the CLOs.

Teaching methods are
engaging in helping
students to learn through
active participation.

Variety of assessment
methods are used to
measure learning and
feedback is given timely.

Both teaching methods
and assessment
methods are fully aligned
to achieve the LLOs.

There is a
comprehensive lesson
plan to demonstrate the
achievement of the
LLOs.
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(In addition to all
the requirements
listed in the
lesson)

do not support the PLOs.

Teaching methods are
passive and do not
encourage participation.

Assessment methods are
inappropriate to measure
CLOs.

Teaching methods and/or
assessment methods are
not aligned to achieve the
CLOs.

There is no assessment
plan to demonstrate the
achievement ofthe CLOs.

No marking schemes or
rubrics are used to
measure the CLOs.

support the PLOs.

Teaching methods are
somehow active and
encourage little orno
participation.

Assessment methods are
somehow appropriate to
measure CLOs.

Teaching methods and/or
assessment methods are
loosely aligned to achieve
the CLOs.

There is no assessment
plan to demonstrate the
achievement of the CLOs.

Marking schemes and/or
rubrics are used to
measure the CLOs but lack
of validity.

support the PLOs.

Teaching methods are
active and engaging in
helping students to learn.

Variety of assessment
methods are used to
measure CLOs.

Both teaching methods and
assessment methods are
aligned to achieve the
CLOs.

There is an assessment
plan to demonstrate the
achievement of the CLOs.

Marking schemes and
rubrics are used to
measure the CLOs.

Degree of Level 1 Level 2 Level 3 Level 4
Alignment
Course CLOs are not SMART and [CLOs are SMART. They |CLOs are SMART. They |CLOs are SMART. They

support the PLOs.

Teaching methods are
engaging in helping students
to learn through active
participation.

Variety of assessment
methods are used to
measure CLOs and feedback
is given timely.

Both Teaching methods and
assessment methods are
fully aligned to achieve the
CLOs.

There is a comprehensive
assessment plan to
demonstrate the
achievement of the CLOs.
The achievement is analysed
for improvement.

Marking schemes and rubrics
are used to measure the
CLOs effectively.
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Degree of Level 1 Level 2 Level 3 Level 4
Alignment
Programme PLOs are not SMART. [PLOs are not SMART. |PLOs are SMART. PLOs are WISER and
SMART.

(In addition to all
the requirements
listed in the course
and lesson)

PLOs-CLOs-LLOs are
not aligned. They do
not support the
ecosystem.

Teaching methods
and/or assessment
methods are not
aligned to achieve the
PLOs.

The achievement of the
PLOs is not measured.

PLOs-CLOs-LLOs are
loosely aligned. They

somehow support the
ecosystem.

Teaching methods
and/or assessment
methods are loosely
aligned to achieve the
PLOs.

The achievement of the
PLOs is not measured.

PLOs-CLOs-LLOs are
aligned. They support
the ecosystem.

Both teaching methods
and assessment
methods are aligned to
achieve the PLOs.

The achievement of the
PLOs is measured.

PLOs-CLOs-LLOs are
aligned. They support
the ecosystem.

Both teaching methods
and assessment
methods are fully
aligned to achieve the
PLOs.

The achievement of the
PLOs is measured and
the results are positive.

Programme is
evaluated and

improved continuously.




Conclusion

Ensuring quality higher education is one of the
most important things we can do for future
generations.

(Ron Lewis)

izquotes.com
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